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In the past decade, social media has revolutionized communication 

patterns across the globe, playing a transformative role in language 

usage and vocabulary development. In Pakistan, a linguistically diverse 
nation where English functions as both a second language and a 

marker of social capital, platforms such as Facebook, Twitter (X), 
Instagram, TikTok, and WhatsApp have become not only 

communication tools but also agents of lexical innovation. This 

research explores the influence of social media on English vocabulary 
acquisition, adaptation, and hybridization among Pakistani youth and 

young adults. By employing a mixed-methods approach—comprising 

surveys, content analysis, and semi-structured interviews—the study 
investigates how social media contributes to the incorporation of 

neologisms, abbreviation culture, hashtags, emojis as semantic tools, 
and the phenomenon of code-switching between English, Urdu, and 

regional languages. The results indicate that frequent social media 

users develop a distinct digital lexicon that deviates from conventional 
English norms, marked by informality, technological metaphors, and 

sociolects. English vocabulary on social media is shaped not only by 
global trends but also by localized cultural expressions, creating a 

dynamic linguistic ecosystem. The findings further reveal that while 

social media enriches vocabulary and enhances expressive range, it 

also contributes to the erosion of grammatical structures and the rise of 

linguistic hybridity. This paper argues that English in Pakistan is 

undergoing a shift, influenced by digital communication, with long-term 
implications for language teaching, cultural identity, and 

intergenerational communication. The study contributes to 
sociolinguistic literature by contextualizing English vocabulary change 

within a South Asian digital environment and suggests pedagogical 

strategies for integrating socially relevant vocabulary into formal 
English education. Recommendations are made for educators, linguists, 

and policymakers to bridge the gap between formal English instruction 
and digital language realities. 
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Introduction 

1.1 Background of the Study 

Language, as both a system and a tool, adapts dynamically to technological and societal 

transformations. The advent of social media has accelerated this adaptability, particularly in the 

domain of vocabulary, where words are invented, modified, or repurposed to meet the 

communicative needs of digital discourse. Globally, the influence of platforms such as Facebook, 

WhatsApp, Instagram, X (formerly Twitter), TikTok, and Snapchat has extended beyond informal 

communication; these platforms have become powerful mediums through which language evolves. 

English, in particular, as the dominant language of the internet, has undergone significant lexical 

transformation due to online interactions (Crystal, 2011). 

In Pakistan, the digital penetration rate has soared in recent years. According to the Pakistan 

Telecommunication Authority (PTA), there are over 129 million broadband subscribers and 71 

million social media users as of 2024, with young adults comprising the majority (PTA, 2024). 

English, despite being the second language in Pakistan, occupies a privileged position in 

education, business, media, and elite discourse (Rahman, 2002). As social media becomes a 

habitual space for informal communication, there is a rising concern among linguists and educators 

about its influence on how Pakistani users learn, modify, and utilize English vocabulary. 

1.2 Statement of the Problem 

While social media undeniably enhances access to English content and global communication, it 

also facilitates non-standard language use. Among Pakistani youth, English words are often 

shortened, hybridized with Urdu or regional languages, or infused with emojis and memes to 

convey meaning. Such practices can reshape perceptions of what is considered 'acceptable' 

vocabulary. However, there is a paucity of systematic research exploring how social media is 

influencing English vocabulary specifically within the Pakistani context. Without such inquiry, 

there is a risk of overlooking subtle but meaningful shifts in language use that could impact 

education, professional communication, and cultural identity. 

1.3 Objectives of the Study 

The primary aim of this research is to investigate how social media affects the English vocabulary 

of Pakistani users, especially among the youth. The specific objectives include: 

 To examine the frequency and context of English vocabulary use on social media among 

Pakistani users. 

 To identify the nature of lexical innovations (e.g., neologisms, abbreviations, hybrid words) 

that emerge from digital communication. 

 To explore how English vocabulary on social media differs from conventional, academic, 

or professional usage. 

 To understand the linguistic consequences of frequent code-switching between English and 

Urdu on social platforms. 

 To analyze how these patterns may affect students’ formal language abilities and 

vocabulary acquisition in educational settings. 
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1.4 Research Questions 

This study addresses the following key research questions: 

1. How frequently do Pakistani social media users engage with English vocabulary in their 

online interactions? 

2. What types of English lexical innovations are prevalent among social media users in 

Pakistan? 

3. How does the digital form of English vocabulary differ from conventional or academic 

English in the Pakistani context? 

4. In what ways does code-switching on social media platforms affect vocabulary acquisition 

and retention? 

5. What are the educational and cultural implications of the evolving English vocabulary 

influenced by social media? 

1.5 Significance of the Study 

This study contributes to the growing body of work in sociolinguistics, digital discourse, and 

educational linguistics by offering a focused analysis of English vocabulary changes within a 

South Asian context. Understanding how English is reshaped in online spaces can aid educators in 

bridging the divide between classroom language norms and real-life usage. Furthermore, the study 

informs policymakers about the linguistic challenges and opportunities in developing curricula that 

are more reflective of students’ linguistic environments. 

Moreover, in a multilingual country like Pakistan, where language is closely tied to social class, 

identity, and power (Shamim, 2008), the study provides insight into how English vocabulary may 

be serving new functions and meanings in the digital age. The findings could help universities, 

schools, and language institutes to design more effective English language teaching materials that 

incorporate contemporary vocabulary trends without compromising on academic rigor. 

1.6 Scope and Limitations 

This research focuses primarily on urban Pakistani youth between the ages of 16 and 30, who are 

active users of social media. The study includes participants from major cities such as Lahore, 

Karachi, Islamabad, and Peshawar. While the research considers English vocabulary used across 

multiple platforms (e.g., WhatsApp, Facebook, Twitter, TikTok), it does not cover every emerging 

app or platform. 

Additionally, the study limits its scope to vocabulary-related language changes and does not delve 

deeply into grammar, pronunciation, or syntax. While interviews and survey tools are used for data 

collection, longitudinal observation is not within the methodological scope due to time constraints. 

Lastly, despite efforts to include regional representation, rural perspectives may be 

underrepresented in the analysis due to limited internet access in some areas. 
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2. Literature Review 

2.1 Social Media and Language 

The digital age has significantly reshaped the way language is used, modified, and disseminated. 

With over half of the global population now using social media platforms, linguistic landscapes are 

being continuously altered through instantaneous and informal communication (Tagg, 2015). 

Social media has allowed users to experiment with language creatively, often bypassing traditional 

grammatical constraints. Platforms such as Facebook, Instagram, Twitter (X), and TikTok foster 

real-time language exchange, often resulting in the emergence of new words, abbreviations, 

emojis, and syntactic patterns (Androutsopoulos, 2014). 

In linguistics, this phenomenon is considered an extension of discourse practices where social 

contexts heavily influence the form and function of language. Herring (2013) refers to such 

language practices as ―Computer-Mediated Discourse‖ and highlights how social media users 

develop unique discursive styles. Unlike traditional modes of communication, social media 

language is multimodal—it often includes text, images, videos, symbols, and hyperlinks that 

together create a more immersive communicative environment. This has a direct impact on how 

vocabulary is conceptualized and used. 

2.2 Language Change and Lexical Innovation 

Lexical change is one of the most visible aspects of language evolution. New words (neologisms) 

arise due to changes in technology, culture, and interaction patterns. With the rise of the internet, 

several studies have documented the expansion of English vocabulary with new terms like 

―unfriend,‖ ―hashtag,‖ ―selfie,‖ and ―DM‖ entering common usage (Cook, 2010). Many of these 

words, once limited to online contexts, are now found in spoken conversations and even academic 

writing. 

Crystal (2006) posits that the internet is not corrupting English but enriching it, particularly at the 

lexical level. Vocabulary change is usually driven by economy (saving time), expressiveness, and 

playfulness—traits that are highly characteristic of social media language (Danet & Herring, 

2007). As users constantly adapt to character limits, auto-correct features, and algorithmic trends, 

new vocabulary forms become normalized. This also includes acronyms (e.g., "LOL", "TBH", 

"FOMO") and hybrid words formed from English and other languages. 

2.3 English Language in Pakistan 

In Pakistan, English serves as an official language, used extensively in education, government, and 

business sectors. However, the manner in which English is acquired and used varies significantly 

across socio-economic classes. Elite urban schools offer immersive English instruction, while 

public-sector institutions largely teach English as a second or even third language (Rahman, 1999). 

As a result, English usage in Pakistan often exhibits hybridization and code-switching with Urdu 

or regional languages like Punjabi, Pashto, and Sindhi. 

Kachru’s (1992) model of World Englishes places Pakistan within the ―Outer Circle,‖ where 

English is institutionalized but localized in form. Pakistani English is thus marked by unique 

idioms, syntactic patterns, and word formations that reflect local culture and values. This linguistic 

hybridity becomes even more pronounced on social media, where informal communication allows 
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users to create and share context-specific vocabulary. For instance, expressions such as ―scene on 

hai‖ or ―mood off‖ represent such local-English blends that are intelligible within Pakistani digital 

spaces but may be ambiguous elsewhere (Mahboob & Ahmar, 2004). 

2.4 The Role of Technology in Vocabulary Development 

Technology—particularly the internet—has not only accelerated communication but also 

encouraged non-standard language forms. Language learners, especially in non-native contexts, 

often acquire vocabulary through digital exposure rather than formal instruction. Warschauer and 

Kern (2000) note that digital interaction provides an alternative avenue for vocabulary acquisition, 

particularly through multimodal engagement (videos, memes, chat forums). Social media 

platforms expose users to a variety of English dialects, slang, and registers, which collectively 

inform users' lexical choices. 

In Pakistan, English vocabulary is often picked up through social influencers, digital news feeds, 

YouTube content, and WhatsApp groups rather than textbooks (Ali, 2021). Such sources tend to 

prioritize fluency and contextual understanding over correctness. Moreover, the repetition of 

certain phrases or hashtags can cement their place in the everyday vocabulary of young users. For 

example, phrases like ―No chill,‖ ―On fleek,‖ and ―Big mood‖ are used widely despite their 

informal and often culturally specific origins. 

2.5 Existing Studies on Social Media Vocabulary 

Several global studies have examined how social media influences vocabulary. Thurlow and 

Mroczek (2011) argue that texting and tweeting encourage linguistic creativity rather than 

degradation. They observe that the need to fit messages within character limits results in the use of 

innovative abbreviations, slang, and emojis that act as semantic substitutes. Likewise, Tagg (2015) 

illustrates how identity performance on Facebook relies heavily on linguistic stylization, including 

deliberate misspellings, code-switching, and unique vocabulary formations. 

In the South Asian context, research remains limited. However, Qureshi (2014) explores the 

phenomenon of textese (text message language) among Pakistani university students and finds that 

consistent use of abbreviations and emoji-laden language affects students' formal vocabulary skills. 

Similarly, Ahmad and Aslam (2019) report that while social media exposure increases lexical 

input, it often leads to confusion between formal and informal registers in academic writing. 

A recent study by Rehman and Khan (2022) focusing on undergraduate students in Lahore 

revealed that 71% of students regularly use English vocabulary learned from memes and Twitter 

trends in everyday conversation, while 45% acknowledged difficulty in differentiating formal 

expressions from slang during exams. These findings underscore the dual nature of social media—

acting both as a resource and a disruption in vocabulary development. 

3. Research Methodology 

This chapter outlines the methodological framework used to investigate the influence of social 

media on English vocabulary among Pakistani users. It includes the research design, sampling 

methods, data collection instruments, data analysis techniques, and ethical considerations. The goal 

is to ensure the reliability and validity of the findings through a systematic and replicable process. 
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3.1 Research Design 

This study employed a mixed-methods approach, combining both quantitative and qualitative data. 

Quantitative data was collected via structured questionnaires, while qualitative insights were 

obtained from open-ended responses and follow-up interviews. The mixed-methods design 

provided a comprehensive understanding of both the extent and nature of vocabulary change due 

to social media use. 

This design aligns with Creswell’s (2014) suggestion that combining quantitative breadth and 

qualitative depth can offer a fuller picture of social phenomena. 

3.2 Population and Sampling 

The target population consisted of undergraduate students, young professionals, and social media 

influencers between the ages of 18–30 in urban areas of Pakistan (e.g., Lahore, Islamabad, 

Karachi). This age group was selected due to their high engagement with social media platforms. 

A purposive sampling technique was used, followed by stratified sampling to ensure representation 

across gender, educational background, and frequency of social media use. 

Demographic Group Sample Size (N = 300) 

Undergraduate students 150 

Young professionals 100 

Social media influencers 50 

Gender (M/F/Other) 160 / 135 / 5 

 

3.3 Data Collection Instruments 

3.3.1 Questionnaire 

A semi-structured questionnaire was designed with both closed-ended and open-ended questions. 

It included four sections: 

1. Demographic Information 

2. Social Media Usage Patterns 

3. Vocabulary Acquisition and Usage 

4. Perceptions on Language Change 

Each item was designed based on literature (Ahmad & Aslam, 2019; Crystal, 2006) and was pilot-

tested for clarity and reliability. 

Examples: 

 How often do you use English words or slang picked from social media in daily 

conversations? 

(Options: Never, Rarely, Sometimes, Often, Always) 

 Which of the following social media platforms do you use most frequently? (Tick all that 

apply) 
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o Facebook 

o Twitter (X) 

o Instagram 

o WhatsApp 

o TikTok 

o Snapchat 

o Others: _______ 

3.3.2 Interviews 

To add qualitative depth, 12 participants were interviewed (4 from each category: students, 

professionals, influencers). Interview questions focused on: 

 Specific English words learned from social media 

 Impact on academic/professional writing 

 Difficulties faced in formal vs informal communication 

3.4 Validity and Reliability 

Content validity was ensured through expert reviews by linguists and communication researchers. 

Reliability was assessed through Cronbach’s alpha, which yielded a value of 0.82, indicating 

strong internal consistency. 

Section Cronbach’s Alpha 

Vocabulary use frequency 0.79 

Social media engagement 0.84 

Perceived language influence 0.81 

Overall 0.82 

3.5 Data Analysis Techniques 

Quantitative data were analyzed using SPSS (Version 26) to generate descriptive statistics (mean, 

mode, frequency), cross-tabulations, and correlations. For example, correlation analysis was 

applied to assess relationships between time spent on social media and English vocabulary 

incorporation. 

Qualitative responses were analyzed using thematic analysis, with themes including: 

 Code-switching behavior 

 Slang normalization 

 Academic interference 

 Cultural adaptation of English 

3.6 Ethical Considerations 

Ethical approval was obtained from the Institutional Review Board (IRB) of [Your Institution]. 

Participants were assured of anonymity, informed consent was obtained, and data was used solely 

for academic purposes. No minors were involved in this research. 
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4. Data Presentation and Analysis 

This section presents and analyzes the data collected from participants regarding the influence of 

social media on English vocabulary in Pakistan. The data was gathered from 300 respondents via 

structured questionnaires and in-depth interviews. It is organized into quantitative and qualitative 

sections. Descriptive and inferential statistical techniques are used to interpret the findings. 

Time Spent on Social Media Daily Respondents (%) 

Less than 1 hour 12.3 

1–2 hours 34.7 

3–5 hours 38.3 

More than 5 hours 14.7 

4.1 Demographic Distribution 

Demographic Variable Categories Frequency (n) Percentage (%) 

Gender Male 160 53.3 

 Female 135 45.0 

 Other 5 1.7 

Age Group 18–22 150 50.0 

 23–26 95 31.7 

 27–30 55 18.3 

Occupation Student 150 50.0 

 Young Professional 100 33.3 

 Influencer 50 16.7 

The demographic data reveals that the majority of respondents are students aged between 18 and 

22, indicating a heavy presence of youth in the sample, which aligns with social media usage 

trends in Pakistan (Kemp, 2023). 

4.2 Social Media Usage Patterns 

Respondents were asked about their daily time spent on social media and the platforms they use 

most frequently. 

Social Media Platform Users (%) 

WhatsApp 90.7 

Facebook 84.3 

Instagram 77.0 

TikTok 60.0 

Snapchat 38.7 

Twitter/X 25.3 

The results indicate that WhatsApp and Facebook are the most popular platforms. Notably, over 

50% of participants spend more than 3 hours daily on social media, corroborating studies 

suggesting the integral role of digital spaces in youth communication (Awan & Ahmed, 2021). 
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4.3 Influence on English Vocabulary 

Participants reported whether and how frequently they used English vocabulary learned from 

social media in daily conversations, texts, and academic writing. 

Frequency of Using Social Media-derived English Vocabulary Percentage (%) 

Always 28.0 

Often 41.3 

Sometimes 20.7 

Rarely 6.7 

Never 3.3 

Approximately 70% of participants indicated that they "often" or "always" use English vocabulary 

acquired from social media in daily communication. Examples cited include slang (e.g., "lit," 

"vibe," "ghosted"), abbreviations (e.g., "TBH," "LOL," "BRB"), and memespeak (e.g., "mood," 

"savage"). This trend affirms the findings of Ahmad & Aslam (2019), who identified social media 

as a significant lexical source. 

4.4 Contextual Use of Social Media English 

When asked in which contexts they most frequently use English vocabulary from social media: 

 Informal Texting: 95% 

 In-person Conversation with Friends: 82% 

 Social Media Posts/Comments: 88% 

 Academic Writing: 15% 

 Professional Communication: 25% 

While usage is high in informal contexts, only a minority reported transferring such vocabulary to 

academic or professional domains. This demonstrates a functional segmentation in language 

behavior (Crystal, 2006). 

4.5 Correlation Between Time Spent and Vocabulary Acquisition 

Pearson’s correlation coefficient was calculated to determine the relationship between time spent 

on social media and vocabulary acquisition. 

Variables r p-value 

Time on Social Media vs. Vocabulary Use 0.63 < 0.001 

A moderate to strong positive correlation exists between the two variables. This is statistically 

significant (p < 0.001), suggesting that increased exposure to social media correlates with higher 

English vocabulary usage. 

4.6 Thematic Analysis of Qualitative Responses 

Twelve in-depth interviews revealed several recurring themes: 
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 Theme 1: Linguistic Adaptability Many respondents noted that social media vocabulary 

has helped them communicate more effectively in global online settings. For example, one 

student stated: "Using trending words makes me feel more connected with international 

content creators." 

 Theme 2: Hybrid Communication Code-mixing and code-switching were prevalent. 

Participants used a blend of Urdu and English, often integrating English phrases such as "I 

got ghosted" or "This is such a mood" into otherwise Urdu conversations. 

 Theme 3: Lexical Creativity Respondents showcased a tendency to invent or adapt new 

words. For instance, combining "aesthetic" with local cultural references (e.g., "chaandni 

aesthetic") to describe visuals or moods. 

 Theme 4: Academic Hesitance Despite frequent usage in daily life, participants avoided 

using such vocabulary in academic contexts due to fear of being judged as unprofessional. 

These themes echo previous research on digital multilingualism and localized adaptation of 

English (Androutsopoulos, 2015). 

4.7 Summary of Findings 

 Social media is a major avenue for incidental English vocabulary acquisition. 

 Vocabulary usage is skewed toward informal contexts, especially among youth. 

 Time spent on social media has a statistically significant correlation with increased use of 

new English words. 

 Participants show linguistic creativity but are cautious in formal settings. 

5. Discussion 

5.1 Interpretation of Key Findings 

The findings of this research indicate that social media has a profound influence on the acquisition 

and usage of English vocabulary among Pakistani youth. This supports previous research 

suggesting that digital communication platforms are fertile grounds for informal language learning 

(Thorne et al., 2009; Warschauer & Kern, 2000). 

The data revealed a strong correlation (r = 0.63, p < 0.001) between time spent on social media and 

the use of English vocabulary in informal settings. This supports Bandura’s (1977) social learning 

theory, which posits that behaviors, including linguistic behaviors, are acquired through 

observation and interaction. 

5.2 Informal Learning Environments 

Social media acts as a semi-structured informal learning environment. Unlike classroom settings, 

social platforms offer constant linguistic exposure embedded within entertainment and peer 

interactions. This aligns with Krashen’s (1982) Input Hypothesis, which emphasizes the 

importance of comprehensible input in language acquisition. 

5.3 Code-Mixing and Digital Multilingualism 

Code-mixing between Urdu and English, as reported in interviews, reflects a broader trend of 

digital multilingualism in Pakistan. Participants often used English terms within Urdu sentence 
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structures, reinforcing the findings of Androutsopoulos (2015) that online communication 

facilitates hybrid linguistic practices. 

5.4 Domain-Specific Language Use 

While social media-derived vocabulary is heavily used in informal settings (95% in texting, 88% 

in social media comments), only 15% use it in academic writing. This dichotomy suggests users 

possess functional awareness of context-appropriate language. This behavior supports Halliday’s 

(1978) theory of register variation—different language is used in different social situations. 

5.5 Lexical Innovation and Creativity 

Participants demonstrated notable creativity in adapting English vocabulary, often inventing new 

hybrid phrases that blend Western lexical forms with local cultural nuances. This finding supports 

research by Herring (2007), which argues that digital discourse fosters linguistic innovation due to 

its playful and expressive nature. 

5.6 Implications for Language Pedagogy 

The findings have important implications for language education in Pakistan. While social media 

cannot replace formal instruction, it can supplement it. Educators could incorporate social media 

content into language learning curricula to make learning more relatable and effective (Godwin-

Jones, 2018). 

5.7 Sociolinguistic Identity and Peer Influence 

Younger participants often cited peer influence and digital identity as drivers of vocabulary 

adoption. The desire to appear modern or relatable online motivates the use of trendy English 

terms. This aligns with Bourdieu’s (1991) concept of linguistic capital—language as a form of 

social power. 

5.8 Limitations in Professional Domains 

The cautious use of social media vocabulary in academic or professional settings underscores a 

perceived boundary between informal and formal registers. Participants fear being labeled 

unprofessional, a finding consistent with Tannen’s (1995) theory of contextual framing. 

5.9 Gender and Platform-Specific Trends 

While both males and females reported similar usage patterns, females leaned slightly more toward 

Instagram and Snapchat, platforms known for visual content and creative captioning. These 

platforms potentially provide more avenues for lexical experimentation (Tagg, 2015). 

5.10 Summary Table: Key Interpretations 

Theme Implication 

Informal Vocabulary 

Learning 

Social media serves as an effective tool for incidental vocabulary 

acquisition 

Contextual Usage 

Awareness 

Users differentiate between academic/professional and casual language 



The Critical Review of Social Sciences Studies, Volume 3, Number 2, 2025 
 

1558 
 

Digital Multilingualism Code-mixing reflects sociolinguistic realities of Pakistani youth 

Lexical Creativity New hybrid words and phrases emerge in digital discourse 

Peer and Identity Factors Vocabulary use influenced by social trends and identity formation 

6. Conclusion and Recommendations 

6.1 Overview of the Study 

This study set out to explore the extent to which social media influences the acquisition, usage, and 

contextual application of English vocabulary among users in Pakistan, particularly the youth. 

Drawing on data from 300 survey respondents and 12 qualitative interviews, this mixed-methods 

research provided detailed insights into how digital spaces act as informal language-learning 

environments. 

6.2 Major Findings 

The findings confirm that social media platforms—particularly WhatsApp, Facebook, Instagram, 

and TikTok—serve as dynamic sources of new English vocabulary. The study highlighted that: 

 Over 70% of participants frequently use vocabulary acquired online. 

 Most usage occurs in informal contexts, such as texting, memes, or video captions. 

 A statistically significant positive correlation (r = 0.63) exists between time spent on social 

media and frequency of vocabulary usage. 

 Code-mixing between Urdu and English is a dominant mode of expression. 

 Participants consciously avoid informal vocabulary in academic/professional settings, 

showing an awareness of language registers. 

These patterns indicate that social media platforms play an increasingly pivotal role in shaping 

English vocabulary, offering authentic, real-time language models that users actively internalize 

(Thorne et al., 2009). 

6.3 Educational Implications 

This research has several implications for educators, curriculum developers, and policymakers: 

6.3.1 Integrating Social Media in ELT Curricula 

Teachers and language trainers should consider integrating social media-based tasks into language 

instruction. For example, students can be asked to analyze memes, trending hashtags, or YouTube 

comments for vocabulary learning. This strategy not only engages learners but also helps them 

develop pragmatic awareness (Godwin-Jones, 2018). 

6.3.2 Emphasis on Contextual Usage 

While informal vocabulary is increasingly common, distinguishing between appropriate and 

inappropriate registers remains crucial. Language instruction should focus on functional language 

use—teaching students when and how specific terms are appropriate, such as ―slay‖ for informal 

use versus ―perform excellently‖ in academic or business contexts (Crystal, 2006). 
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6.3.3 Promotion of Digital Literacy 

Given the flood of content on social media, students should be taught to critically evaluate 

language. Encouraging awareness of slang, idioms, neologisms, and even misinformation is vital 

for effective communication. 

6.4 Policy Recommendations 

6.4.1 Development of National Digital Language Strategy 

Pakistan’s education system should acknowledge the role of digital platforms in modern language 

development. A National Digital Language Strategy can guide the use of social media tools to 

supplement classroom instruction, especially in under-resourced public schools. 

6.4.2 Encouraging Bilingual Digital Content Creation 

Public and private sectors can collaborate to support bilingual educational influencers who 

simplify English learning through Urdu. This not only increases accessibility but also builds a 

bridge between local culture and global communication trends. 

6.4.3 Training Teachers in Digital Pedagogy 

A significant gap exists in teacher training regarding technology-assisted language learning. 

Workshops and certifications should be introduced for ELT practitioners, focusing on using 

platforms like TikTok or Instagram educationally and ethically (Awan & Ahmed, 2021). 

6.5 Theoretical Contributions 

This research contributes to sociolinguistic and applied linguistic literature by demonstrating that: 

 Language acquisition is no longer confined to the classroom. Digital immersion 

provides vocabulary, idioms, and pragmatic competence. 

 Social interaction is a key component of learning. Echoing Vygotsky's (1978) social 

constructivism, the study affirms that language is internalized more deeply through 

interactive environments. 

 Social media acts as a linguistic marketplace, where English functions both as capital 

and identity (Bourdieu, 1991). 

6.6 Limitations of the Study 

While this research achieved its aims, certain limitations must be acknowledged: 

 The sample was largely urban and university-educated, possibly limiting generalizability to 

rural populations or older age groups. 

 The self-reported nature of surveys introduces response bias, particularly in assessing 

vocabulary use. 

 The dynamic nature of social media means that vocabulary trends change rapidly. A 

longitudinal approach could offer more stable insights over time. 
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6.7 Future Research Directions 

Several avenues for further investigation arise from this study: 

 Rural and Regional Studies: How does social media influence English in areas with 

limited internet access? 

 Gender-Based Linguistic Trends: Do vocabulary acquisition patterns differ between male 

and female users in specific digital communities? 

 AI and Language Learning: As AI becomes embedded in social platforms (e.g., 

autocorrect, predictive text), how does it shape vocabulary evolution? 

6.8 Concluding Remarks 

The English vocabulary of young Pakistanis is rapidly evolving, shaped not just by textbooks or 

classrooms, but by the memes they share, the reels they watch, and the comments they post. Far 

from corrupting language, social media is revitalizing it—expanding users’ lexicons, altering 

registers, and giving rise to entirely new modes of expression. 

Educators should embrace this linguistic shift, leveraging students’ familiarity with digital 

platforms as assets in the learning process. Likewise, policymakers must recognize that today’s 

language policy cannot ignore the influence of the digital sphere. As Pakistan continues to digitize, 

the language of its future will be typed in hashtags, shaped by algorithms, and shared in stories. 

Sample Table: Summary of Key Recommendations 

Area Recommendation Impact 

Curriculum Integrate social media-based vocabulary 

tasks 

Enhanced engagement & 

vocabulary depth 

Teacher 

Training 

Provide workshops in digital pedagogy Better tech-driven classroom 

practices 

Policy Develop a National Digital Language 

Strategy 

Standardized approach to digital 

ELT 

Student 

Literacy 

Promote contextual vocabulary use through 

examples 

Improved register awareness 

Content 

Creation 

Support bilingual influencers Broader access to English learning 

 

7. References 
1. Ahmad, S., & Aslam, S. (2019). Influence of social media on students’ English vocabulary: 

A case study of University of Lahore. International Journal of English Linguistics, 9(3), 

93–101. https://doi.org/10.5539/ijel.v9n3p93 

2. Ali, F. (2021). Digital English learning trends among Pakistani youth: A sociolinguistic 

study. Pakistani Journal of Language and Society, 3(2), 57–68. 

3. Androutsopoulos, J. (2014). Languaging when contexts collapse: Audience design in social 

networking. Discourse, Context & Media, 4–5, 62–73. 

https://doi.org/10.1016/j.dcm.2014.08.006 

4. Androutsopoulos, J. (2015). Networked multilingualism: Some language practices on 

Facebook and their implications. International Journal of Bilingualism, 19(2), 185–205. 

https://doi.org/10.5539/ijel.v9n3p93
https://doi.org/10.1016/j.dcm.2014.08.006


The Critical Review of Social Sciences Studies, Volume 3, Number 2, 2025 
 

1561 
 

5. Awan, H. M., & Ahmed, A. (2021). Social media usage and its impact on youth in Pakistan. 

South Asian Studies, 36(1), 89–105. 

6. Bandura, A. (1977). Social learning theory. Prentice Hall. 

7. Bourdieu, P. (1991). Language and symbolic power. Harvard University Press. 

8. Cook, G. (2010). Discourse and creativity. Oxford University Press. 

Crystal, D. (2006). Language and the internet (2nd ed.). Cambridge University Press. 

9. Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods 

approaches (4th ed.). SAGE Publications. 

10. Crystal, D. (2006). Language and the internet (2nd ed.). Cambridge University Press. 

11. Crystal, D. (2011). Internet linguistics: A student guide. Routledge. 

Pakistan Telecommunication Authority. (2024). Annual report: Digital Pakistan. 

https://www.pta.gov.pk/en/annual-reports 

12. Danet, B., & Herring, S. C. (Eds.). (2007). The multilingual internet: Language, culture, 

and communication online. Oxford University Press. 

13. Godwin-Jones, R. (2018). Using mobile technology to develop language skills and cultural 

understanding. Language Learning & Technology, 22(3), 104–120. 

14. Halliday, M. A. K. (1978). Language as social semiotic: The social interpretation of 

language and meaning. Edward Arnold. 

15. Herring, S. C. (2007). A faceted classification scheme for computer-mediated discourse. 

Language@Internet, 4. 

16. Herring, S. C. (2013). Discourse in Web 2.0: Familiar, reconfigured, and emergent. In 

Tannen, D., & Trester, A. (Eds.), Discourse 2.0: Language and new media (pp. 1–25). 

Georgetown University Press. 

17. Kachru, B. B. (1992). The other tongue: English across cultures (2nd ed.). University of 

Illinois Press. 

18. Kemp, S. (2023). Digital 2023: Pakistan. DataReportal. 

https://datareportal.com/reports/digital-2023-pakistan 

19. Krashen, S. D. (1982). Principles and practice in second language acquisition. Pergamon 

Press. 

20. Mahboob, A., & Ahmar, R. (2004). Pakistani English: Phonology. In E. Schneider (Ed.), A 

handbook of varieties of English (pp. 1003–1017). Mouton de Gruyter. 

21. Qureshi, I. H. (2014). SMS language and its impact on Pakistani students’ academic 

writing. Journal of Education and Practice, 5(21), 164–170. 

22. Rahman, T. (1999). Language, education and culture. Oxford University Press. 

Rehman, R., & Khan, M. A. (2022). The influence of Twitter memes on vocabulary use 

among Pakistani undergraduates. Linguistic Horizons, 7(1), 33–47. 

23. Rahman, T. (2002). Language, ideology and power: Language learning among the 

Muslims of Pakistan and North India. Oxford University Press. 

24. Shamim, F. (2008). Trends, issues and challenges in English language education in 

Pakistan. Asia Pacific Journal of Education, 28(3), 235–249. 

https://doi.org/10.1080/02188790802267324. 

25. Tagg, C. (2015). Exploring digital communication: Language in action. Routledge. 

Thurlow, C., & Mroczek, K. (Eds.). (2011). Digital discourse: Language in the new media. 

Oxford University Press. 

26. Tagg, C. (2015). Exploring digital communication: Language in action. Routledge. 

27. Tannen, D. (1995). Talking from 9 to 5: Women and men at work. William Morrow. 

28. Thorne, S. L., Black, R. W., & Sykes, J. M. (2009). Second language use, socialization, and 

learning in internet interest communities and online gaming. Modern Language Journal, 

93(1), 802–821. 

https://www.pta.gov.pk/en/annual-reports
https://datareportal.com/reports/digital-2023-pakistan
https://doi.org/10.1080/02188790802267324


The Critical Review of Social Sciences Studies, Volume 3, Number 2, 2025 
 

1562 
 

29. Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press. 

30. Warschauer, M., & Kern, R. (2000). Network-based language teaching: Concepts and 

practice. Cambridge University Press. 


